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CHAPTER I
THE PROBLEM
Introduction
The once held boast of American society of equal education for all
is currently in a skeptical position. The gap between the advantaged and
disadvantaged American increasingly widens on all levels of his life.
Education cannot be excluded from this abyss. How true the statement that,
"one of the greatest challenges facing the United States today is that of
giving all Americans a basis for living constructively and independently in the
modern age. u1 The responsibility to this challenge extends in the three-fold
direction of family, school, and community. Each has and must make its
unique contribution before the problem can begin to be alleviated. The
myth that slum children are somehow of a lower order or capacity than
children in other sectors of society must be rejected. Greater emphasis must
be placed on the truth that "presumably individual potential is distributed
among all groups of peoples •••lf there are differences in the functioning
of intelligence, they must be caused by environmental conditions which
inhibit or fail to convert the potential intelligence into a functioning one. fl2
1$ducation Policies Commission Education and the Disadvanta~ed
American (Washington, D.C.I NationalEdu~1on As§oc1at1on of the United
State-S;-1962), p.11.
2Hilda Taba and Deborah Elkins. TeaChini-Strate6ies for the Culturally
Disadvantaged (Chicago: Rand McNally & Co., 19 6), p.s.
_1-
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Within the disadvantaged ghetto there have been factors which have
tended to thwart the ~ntellectual growth of children. For the most part
there has been no organized family unit. This has led to a lack of security
in the child. So, too, constant noise has limited to a great degree the
development of listening skills, one of the foundations for continued
" ..'
advancement in reading. Language problems, a direct~result of ghetto
living, have resulted from a lack of communication between adults and
children which is but a microcosm of the complete lack of inter-relatedness
between people of the community.
Awareness of these problems has been heightened by current Civil
Rights and Black Power movements in large cities. A rapidly changing
economy and job distribution demand more and better education. The school,
therefore, must face the ramifications of this challenge.
Equality of opportunity cannot be guaranteed by a single institution.
But the school can have a profound influence in this direction. It
reache~ them when they are young and most subject to important changes;
and its very reason for existence is to help them develop. Therefore
Americans in matters of equal opportunity have relied heavily on their
schools. 1 .
The school, therefore, cannot alienate ~tself from this continually
widening problem. Dimensions of class and race are reflected in much
of public education •. Schools which should be quality centers of education,
however, are often neglected. This lack of quality in urban education
re-inforces the lower status among the children of the poor. Education
that does not meet the needs of the children condemns them to early failure
in school endeavors.
___tr • _
1Education Policies Commission. ~~~ •• p.11.
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Reading can be a key factor in lifting the quality of urban education.
Ability to read is basic to sucess in education. But it is as complex
to develop as it is basic. It requires in addition to a certain level
of physical and emotional maturity, a sense of what reading is and a
motivation to read, which disadvantaged children often have little
opportunity to develop at home. These handicaps must be overcome in
the pupil's early years, for the price of failure in reading, as in
no other area, is deepening pessimism and discouragement with
schooling. 1
Motivation for reading and reading instruction could be increased, however,
if there were more concern for child curriculum rather than grade curriculum.
Concepts and skills woUld be developed according to the capacity of the child.
There would also be more freedom to select reading materials from various
centers within the classroom based ~pon the child's experience within his
environment. Hence, the child would be exploring ideas which would have the
y
greatest appeal to him; he would be competing only with himself and there
would be less fear of failure.
Statement of the Problem
Those conoerned with urban education are aware of the many deficiencies
manifested by the disadvantaged learner. These inadequacies are a direot
consequence of the c~ild's restricted background of experience. The child's
reading ability is definitely affected by this experiential deficit. An
absence of adequate listening and language skills limits the child's ability
to comprehend sounds in a.beginning reading program and limits h~s ability
to translate printed words into meaningful ideas. The purpose of this paper,
then. is to eXplore some of these major sooiological factors which influence
reading patterns of the disadvantaged child.
An examination of these factors necessitates a deep search into the
background of the child, his self_concept, and attitude toward school and
------.---_......_-_....._._..........-...-.......--.--------......----......._----......------_._-----
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society. For, "the socially disadvantaged child may be defined and described
in three ways: in tenms of certain family characteristics relating directly
to the child, in terms of personal characteristics; or in tenns of the
social group characteristic of their farnilies. tt1 An atmosphere of honest
analysis is evolving among American educators as they ask some searching
questions. Is the culturally deprived child damaged by pre-school experience
or is he also damaged by his schooling? Are the parents solely responsible·,
or is the fault shared by the school because these children are not being
reached through the present system?
It is ill-advised to ignore this problem for it is certain that our
main and optimistic feelings about our educational system are not
solving the crisis. One-third of the three million school children
in America's four~aen largest cities fall into this category. By
1970 it is estimated that the number will soar to one-half. For
this reason, it is of paramount importance that the urban schools
re-evaluate their philosophy and reorganize their curriculum into a
new design which will effectively train and educate disadvantaged
children. 2 .
The basic cause of difficulty in these childr~n is their inability
~I~
to read. To look at the number of children from ghetto areas who are
retarded in reading is to understand why school failure is prevalent in-
these blighted areas.
Currently 40 to 70 percent of the total population in our twenty largest
cities consists of children from marginal economic and social circumstances.
By the time these children reach junior high school. 60 percent are
retarded in reading one to four years. We know that this academic
retardation carries with it a much broader social retardation that
represents a tremendous loss to America of ve~ needed resources. 3
1Robert Havighurst. "Who Are the Socially Disadvantaged. It
Journal of Negro Education, XXXII (Summer, 1964), p.210.
2Allan Ornstein, UProgram Revision for Culturally Disadvantaged
Children~ Journal of Ne~ro Education, XiV (Spring, 1966), p.11?
~~artin Deutsch, "Social and Psychological Perspectives of the
Development of the Disadvantaged Learner," Journal of Negro Educat~~~,
XXXIII (Summer, 1964), p.232.
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Methods for improving reading then are imperative and could well be
the step needed to initiate the recovery from school failure. "Improvement
in reading and in other communication skills is recognized as the basis of
--- any program which aims to raise levels of academic attainment.,,1
Limitations
The main limitation in this paper is the broad scope that was
undertaken in the research. The study of the problem runs the gamut of
all grade levels. Hence the research will not have the depth it would
have if limited to one grade level.
Summary
Equality in education today is facing a serious crisis. A shared
responsibility for and to this situation must be faced by schools today.
Urban education is pe~eated with school failures. To achieve academically
is an unknown part of the culturally deprived child's world. This
problem that the youngsters face stems from multiple sources. Reading
failure is almost concurrent with their existence. American educators
must search these sources to find the causes and then follow through with
the remedies. Education can be a valuable tool to the ghetto child; it
is up to the educators to gear the curriculum to this end.
1Jacob Landers, "Responsibility of Teachers and School Administrators,"
~:rnal .. of l~egro Education, XXXIII (Summer, 1964). p.324.
CHAPTER II
REVIEW OF LITERATURE
Introduction
The first chapter of this paper pointed out the necessity for research
into the problems behind the learning disabilities of the disadvantaged child.
These problems revolve around the many aspects that touch the child's life
during his growth and development. Much literature has been written about the
effects that environment, language development. self-concept, attitude toward
school, and teachers have on 'the culturally deprived. An investigation into
each of these areas begins to uncover the reasons beh'ind the failure of these
children. Once the problems have been unearthed. educators can begin to
construct solutions which will lead these children to successful learning.
Environmental Factors
It must be conceded at the outset that culturally deprived children
typically manifest little intrinsic motivation to learn. They come from
family and cultural environments in which the veneration of learning for
its own sake is not a conspicuous value and in which there is little or
no tradition of scholarship.1
Ausubel's quote sets the tone of the whole problem. Before these children
begin school they are destined to nonsuccess due to the lack of a proper
climate geared toward learning. Many of the youngsters begin school with
1David Ausubel, "A Teaching Strateg,y for the Culturally Deprived Pupils:
Cognitive and Motivational Considerations," The School Review, Lm.
(Winter. 1963). p.461~
-6-
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poverty of experience. As Ornstein states,
The problem is bewildering •. Many culturally disadvantaged children
begin school without knowing their own names, unable to speak in whole
sentences, ill fed, ill clothed and often neg~ted and maltreated at
home. Physically, socially, and emotionally unready to develop their
academic potential. these children are doomed to failure. 1
This situation involves the question of the child's home and neighborhood
environment. Crow states, "Parents are so engrossed with survival that they
give little attention to the intellectual stimulation or personal development
of their children. n2 It is impossible for these parents to place learning in
its proper place in the hierarchy of values when their basic needs are not
satisfied. It is for this reason that Kaplan says, Itthe parents of these
children have simply been unable to provide the quality of background,
outlooks, initial grounding, and readiness for learning that middle and
upper-class parents provide as a matter of course. ft 3
It'cannot be presumed from the above that parents of disadvantaged
children do not want their children to learn but it must be seen that there
is a complete separation between home and school. Deutsch emphasizes this point
when he states that. "In the child"s home there is a scarcity of objects of
all types but especially of books, toys, puzzles, pencils and scribbling paper. fl4
----_._-------
1Allan Ornstein, £e~~~•• p.117.
2Lester Crow, Walter Murray, Hugh Smythe, Educat~~L~he Culturalll
Disa~!~~~a~~d Chil~ (David McKay Co •• 1966). p.61.
3Bernard Kaplan, "Issues in Educating the Disadvantaged."
Phi ~~!~~KaE.:ea.n!. XLV (November, 1963), p.71.
~artin Deutsch, ftThe Disadvantaged Child and the Learning Process."
Education in Depressed Areas, A. Harry Passow (ed.) (New York: Teacher's
~Irege-P"ress;-Columbraunrversity, 1963), p.167.'
Materials such as these are essential to school readiness for they provide the
child with a familiarity with the tools necessary in the school situation.
For this reason, "the home environment has not, does not, and in many ways
cannot prepare these children for school or encourage them to do well in
school. ,,1 Thus this influence has drastic effects in the child's attitude
toward a school. Le~states that,
The school is seen as remote- and alien to their lives. They have very
low self images, most have experienced failure throughout their school
careers and they are !'rustrated and defeated easily. They l.ive difficult,
chaotic lives and do not come to school with curiosity, interests and
controls that the middLe c.Lass oriented school expects, demands, ana.
uses as an assumption for a curricu~um.2
Therefore it can be concluaeQ that "visually, the urban slum and its over-
crowded apartments ofter tne child a minimal range of stimUli.") All these
factors are bound to proauce a definite limitation in the cni~dren. Deutsch
amplifies tn~s conclusio.l ~hen he says,
the sparsity of objects and lack of diversity of home artifacts which are
available and mea~ingful to the child gives the child few opportunities
to manipulate and organize the visual properties of his environrr~nt and
thus perceptually to organize ,and discriminate the nuances of that
environment. 4
These chil~en are crippled then by lack of experiences in their envirorunent.
It stands to reason then that they will not achieve to the same degree as a
youngster brought up in a more affluent area. Deutsch points this out in his
statement, "a child from any circumstances who has been deprived of a
substantial proportion of the variety of st~nuli which he is maturational~
____• a ._._. _
1Betty Le~, "An Urban Teacher Speaks Out," The Disadvanta~d Learner:
!~~~~_qnd~~~ta~~~g, Educ~~~. Staten Webster (ad.) (San Francisco, -
California: Chandler Publishing Co •• 1966). p,431.
;bid•• p.431•
3neutsch. op.c~~•• p.170.
4~., p.170.
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capable of responding to is likely to be deficient in the equipment required
for learning. ttl
This restricted enviro~ment of the culturally deprived has various
effects. Ausubel alleges that some of these effects inc~~~'.lde,
poor perceptual discrimination skills, inability to use adults as
sources of information, correction, and reality testing, and as
instruments for satisfying curiosity; an impoverished language-symbolic
system; and azpaucity of infC?rmation, concepts, and relational
propositions.
Not having developed these skills which are basic to reading, the child's
progress not only in reading, but in other areas of the curriculum ~~ll
be L,;.ped.ed. "Poor reading is re·cognized as the most i...mportant single cause
of retardation in the elementary school.")
School personnel then must be aware of the enviro~~ental influences
effecting the child. They must respond to the child through a concrete
'attempt, at improving the educational facilities in deprived areas. The
school perso~~el must be cognizant of the fact that they cannot do it alone.
HNo one agency in a COIl1J."Tlunity can change the entire fa1Jric of soc·iet:t.
Nt~erous groups, foundations, and trained professionals must make their
contributions to the ~~provement of the lives of the impoverished and
disadvantaged. «4
1Ibid ., p.168.
2David Ausubel, "The Effects of Cultural Deprivation on Learning
Patterns", The Disadvantaged Learner: ,Knov-ring, Understanding, Educati:t1g,
Staten W~bstef (ed,) (San Francisco, California: CnanaIer Fublishi:ng f~O.·,
1966), p.2.51.
3Albert H2rris. How to Increase Reading Abilit~~ (New York:
Longrnclns Green Inc., 195'5T:p.3.-·
4John }1orlan and Robert H.aroonda, "The Disadvantaged Child and
His CU.lture ff t 'l'eaching the Disad'v"antaged Child, Sidney Tiedt (ed.)
( r,·ow Yo""'v. Ox·~o-:r" ..1-nn";ver~l· +"' ... 'Drec-C' l()hS) D 4
... \)...... .... ..... l...L \...l~ .. ..A. 0 vJ.1. ..... , ..), 7\··... ( '.i ••
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Culturally deprived children because of their environment, lack
mastery of the communication skills. The way these children communicate
at home and what is expected beyond this closed group creates the greatest
difficulty. Newman feels that for these children, "The substandard
language is an effective way to communicate at home but the child should
be taught that there is another way to communicate in a larger society.1t1
Many of these children hear very few spoken words. Sentences often
do not enter into their communications at home. T~is is due to the fact
that the lower class home is not a verbally oriented environment. Loretan
and Umans point out that part of the problem is that "there is simply
no time for the verbal give and take between adult and child that.is
common in more favored home environments.,,2
It is quite evident that problems arise when a child who is lacking
verbal communication embarks upon a world filled with it. Edwards gives
an indication of one of the problems created when this situation exists.
Auditory discrimination develops within a special environment in which
a special system of speech sound prevail. One becomes accustomed to
hearing and reproducing these speech sounds, but when a new one
obtrudes from an alien speech sound system, there is a tendency toward
perceptual distortion as one hears and reproduces it in accordance
with its nearest equivalent within the more familiar speech sound
system. 3
These children often t~~es do not comprehend the message being communicated
-------- ._.-_._-------
1Ellen Newman, IIAn experiment in Oral Language" The Disadvant8;~~'!..
Learner: Knowing, Understanding, Educating, Staten Webster (ea~r5an
~riiacisco-;-CaI~rornIa: CfiandIer-PUOInnrn-g-Co.. 1966) t p. 511 •
. 2Joseph Loretan and Shelly Uman, Teachin~ the Disadvanta~d,
(New York: Teachers College Press, ColumbI~rvers£ti;-r~60r::P.-J5:
. )Thomas Edwards, "The Language Experience Attack on Cultural
Deprivation., It The Re~d:in~ TeC!.qher. XVIII \April, 196). p. 547. .
to them in what could just as easily be a foreign language because of its
unfamiliarity. This block of non-communication extends continually in the
school situation. Havighurst says,
The child who has learned restricted language at home is likely to have
difficulty in school, where an elaborate language is used and taught by
the teacher; and the difficulty of the child is likely to increase as
he goes farther in school, unless 'he learns the elaborate language that
is expected in the school. 1
It will be quite evident to the child that the "normal language pattern learned
at home is different from the one used by the teachers.,,2 This will have its
natural consequences on his ability to learn. For as Newton says,
... verbal ineptness in both vocal and written communication rnay
contribute to disenchantment with education. Since our schools are verbal
schools, verbal handicaps can act as a virtual barrier to educational
progress. Ineptness in listening, speaking, reading and writing can
thwart the attainment of even minimal academic goals. 3
Educators must be ready for this co~uunication gap when the child enters school.
It would be well to look at just what type of language the culturally deprived
child responds to. Ausubel offers some insight into the language world of the
children.
The culturally deprived child responds to the concrete, tangible.
immediate, and particularized properties of objects and
situations than to their abstract, categorical and relational counterparts.
His speech is instigated more by the objects and actions he sees than by
abstract ideas emanating from within and he makes more ancillary use of
non-verbal forms of communication. In short, the language of the
culturally deprived child is more concrete, expressive and informal
than that of the middle-class ohild, showing signs of impoverishment
mainly in its formal, abstract and syntactical aspects. 4
_____... • .. 1 _
1Havighurst,oP.Ci~., p.214.
2Newman. ~. cit., p.510.
JEunice Newton, "Planning for the Language Development of Disadvantaged
Children and Youth, Journal of Ne~ro Educ~,XXXII (Summer, 1964). p.264.
4Ausubel, op.cit., pp.252-25J.
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This barrier of language has definite implications for reading. Duggins
states "that reading cannot occur in separation from the other language arts;
it is intimately linked to oral cOlnmunication... 1 Children from culturally
deprived areas have much compensatory work to do in the language area before
they can even begin to function normally in the learning situation. The
~.
skills of listening and speaking in sentences are foreign to their previous
experiences. "Culturally disadvantaged children use a significantly smaller
proportion of mature sentence structures, such as compound, complex and more
elaborate construction. This is not limited to the 0~n-English speaking
child but occurs among most children who come from culturally disadvantaged
areas ...2
Children deficient in skills of listening and speaking must have an
extensive preparato~ period before they can begin to read. Cutts emphasizes
this when he says,
Obviously, children who lack readiness for learning in tenms of their oral
language development and background of experience must have a prolonged
readiness program either in school or before they enter school. Six
year olds who cannot talk coherently can scarcely be expected to begin
reading as soon as they enter school.)
It is vitally important that these youngsters receive this readiness
if there is any hope for their progress in reading. Harris bears this out
in his statement,
1James H. Duggins. "Reading and Social Differences," Englis~.Lourna!,LIV,
(April'. 1965), p.285.
2Millard H. Black, "Characteristics of the Culturally Disadvantaged
Child, ft The Readin~eacher, XVIII (11arch, 1965), p.47.
~arren Cutts, "Reading Unreadiness in the Underprivileged,"
NEA Journa~tLII (Ap~l, 1963), p.2J.
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Adequate mastery of spoken language is important for progress in
reading. The major aspects of language that seelU most significant
in reading readiness are; (1) the child~s vocabulary, which is basic
both to his understanding of what is said to him and to his ability
to communicate; (2) mastery of sentence structure, shown most clearly
in the child's spontaneous conversation; and (3) clarity of pronounciation.
Since typical first-grade reading employs only understanding the
meaning of thousands of words, sentence structure and clarity of
speech are more likely to be deficient at the beginning level than
vocabulary. 1
Much is lacking in these children then as far as language development is
concerned.. The school must take some definite strides in order to affect
a real change. For as Cutts says,
Although listening, speaking, reading and writing are only a part
of the needs characteristic of language handicapped children, they
are a vital part. Without mastering communication skills, culturally
disadvantaged youngsters can never unlock the doors that lead to
useful productive citizenship; they can· never become first-class
citizens. 2
Self-ConceI2.~
Starting from the basic premise of Crow, "that an individual's
self-concept is inextricable interwoven with his environment and with the
persons whom he perceives in his environment. lf ) it can be readily understood
that there are many reasons why a culturally deprived child often has a
very poor image of himself. Crow further explains the self-concept in
this statement,
An individual's self-concept is a syndrome of attitudes and feelings
that accompany his awareness of himself as a person together with what
he believes himself to be. A child's self-concept develops as soon as
he identifies himself with the members of his family and with
significant persons. This usually starts in a family and is affected
by child rearing practices to which he is subjected. These practices
va~ from family to family and with the socia-economic status of the
family. 4
----_ .•.__._--------._----_._--'-----_._--
1 . ·
Harris •.~~ci~., p.J8.·
2Cutts,~~~~., p.23.
3Crow, Murray, Smythe, op.c~. t p.23.
4rbid •• pp.21_22.
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Due to home conditions ve~ often found in slum areas, it is evident that,
"many socially disadvantaged children are deprived of those experiences
that are constructs for the development of an adequate self_image.,,1
Because he is surrounded by situations that are degrading and
because he is in contact with few people to emulate it is understandable
""")-
"that a culturally deprived child needs aid in the development of his
self-concept, self-esteem, and self-attitudes as he advances in his cultural
setting. u2
The individual's attitude toward himself, i~ ,negative, can have an
J
adverse effect upon academic achievement and motivation. If one is convinced
that failure is inevitable, no effort ,will be exerted. Surrounded by
numerous signs that most people with whom he comes in contact are failures.
there is little motivation for the child to please parents by academic
success. Overburdened and struggling parents are not interested in
prodding children or attempting to build confidence within them.
Bowman extends the idea of the attitude of many of the parents
by saying,
They are aware not only that their parents are failures but that they
themselves are burdens on their parents and frequently not wanted. This
concept may result from inferences on the part of the child but more
often than not the idea will be expressed directly in words or specific
actions by the parents. Such knowledge may deal a ver,y de~astating if
not fatal blow, to any positive self-esteem of youngsters.-
As has been noted, many children in slum areas bring to school
negative self-images due to home experiences. Passow and Elliot comment
1Ibi~ •• p.23.
2~~i~., p.60.
3Paul Bowman, "Improving the Pupil's Self_Concept,1f ~he Inner-Ci~l
Classroom: Teacher Behaviors, Robert Strom (ed.) (Columbus, Ohio: Charles E.
Merrill Book~, Inc •• 1966)pp.80_81.
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on the influence of the ghetto and poverty on the child's feelings toward
himself.
y
The disadvantaged are characterized by negative self-images which mirror
discrimination and s(~gregation. The psychological impact of
liupoverishment and ghettoization on the ego-development, motivation and
personality traits of minority groups is documented. The scholastic
performance of many disadvantaged children suffer from their lower self
esteem, lower sense of personal worth and lower aspiration level. 1
This low self-esteem can definitely affect school work but in turn,
school work that is too difficult and meaningless, or for which children
lack preparation can have a detrimental effect. on the already damaged ego
because failure is inevitable. Bowman bears this out in his statement,
Their strongest feeling of failure is likely to center around their
school experiences for this is the testing ground in which all children
a t tempt to find a de.gree of adequacy. The se children lull discover very
early in their school careers that they cannot meet the expectations of
their teachers. During the first days in kindergarten they have to
display an ignorance of how to use scissors, or crayons, or books; they
cannot use the right words when they talk and have not had experiences
with pets as other children or visits to other towns, or even places of
interest near them. They begin to·fear the disapproval and even ridicule
of peers and teachers. They try to avoid participation and in a short
time leave school. 2
The challenge to the school 'heightens as the number of socially
disadvantaged children coming to schools increases. It is imperative that
the inner-city schools face, ffthe facts that more than half of its students
suffer from a greatly damaged self-concept, of such magnitude as to interfere
or block academic learning.") Some changes must be made within the school so
that no further damage be done to his self-esteem. "The idea of self that
1A• Harry Passow and David Elliot, tiThe Disadvantaged in Depressed Areas,"
The Educationally Retarded and Disadvantaged, The Sixty-sixth Yearbook of the
National Society for ~he study of Education, (Chicago: The University of
Chicago Press, 1966). p.15. .
2pau1 Bowman. ,2,p. cit.. p. 79 •
3rbi~ •• p.85.
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children are bUi~ding through their school years is important and significant
in the ability to learn. A child who is exposed to continual failure may
build a pretty sad and discouraging picture of hinlself." 1
Though the problem seems immense and beyond solution because the
children enter school with impaired self-images which are more deeply
dau~ged in the school situation, some hope can be found in the words of Snyder.
The individual's behavior is largely determined by his self concept, which
emerges from the social situations in which the individual participates.
It is never an established and fully structured product of the past,
because with each situation in which the individual finds himself the
self_concept is being created and re..,created'. Implicit in this
statement is that by modifying the situations, the individual's self-
concept can be modified. 2
With improvement of self-concept as a goal, programs should be devised
in whic? city children can meet some measure of success. Though their deficits
are numerous and noticeable, they also have many positive characteristics
that can be built upon and broadened. Bowman suggests, "the development of
the self can no longer be left to chance or to peripheral activities in the
inner-city school; the centr~l activity of the school. namely the academic
program should be examined for opportunities ·to improve the self-concept of
children."3 A practical suggestion was given by Snyder when he said, "while
the lower class children are often deficient in reading skills, the proper
selection of reading material may be useful in developing a self-concept that
is compatible with the desired educational aims. ,,4
1Gladys Jenkins, HelEin~ Children Reach Their Potential, (Chicago:
Scott Foresman and Company, 1961), p.34.
2Eldon Snyder, "Self-Concept Theory, It The Clearing House, XL
(December, 1965), p.243.
3Bowman, op.cit., p.8S.
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Attitude toward School
Continual failure and lack of self-esteem build within the child a
fatal attitude toward school. Receiving ve~ little motivation for learning
from significant adults whom he knows. school offers little for him to
anticipate. "He sees little need to pursue education as a means to future
happiness. As he grows into his teens he finds that his friends and his
parents have managed to survive and he be'11eves that he will be able to do
likewise. He tends to be satisfied with a lowaspirationlevel. ft1
Riessman points out that the disadvantaged child is inhibited in many
ways in his attitude toward education. An absence of an educational tradition
in the home gives the child little preparation to seek knowledge for the sake
of knowledge. For the most part the deprived child works slowly and this is
tantamount to being a failure' according to present standards in school~.2
Knowledge of the disadvantaged child's out-of-school environment
provides some of the reasons for his antagonisms ,toward school.
The most widespread and dramatic confrontation between the poor and social
institutions take place in the schools. For many students the school is
just as hostile and frustrating an environment as are their neighborhoods.
Fear, ignorance, and deprivation feed on each other; the individual
becomes entrapped by lack of education, lack of opportunity and finally
lack of hope.:;
Because the slum child brings to school a poor attitude and little
preparation for classroom tasks, the greatest effort must be made to motivate
him to learn. The 'school must continually strive to become a meaningful
influence for each child. It is a matter of searching into the lives of the
ehildren and finding ways to make the school a relevant institution for the
1Crow, Murray, Smythe, 0E.cit., p.62.
2Frank Riessman, The Culturally Deprived Child (New York: Harper Row
Publishers, 1962), pp.14_TS.
Jpeter Kontos and James Murphy, Teaching Urban You~~ (New York:
John Wiley and Sons, Inc. 1967), p.6.
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betterment of their lives.
If the school experience for a youngster is unproductive and frustrating
then the value of his remaining is highly questionable. A high school
diploma based on a fifth grade reading level is of doubtful value as a
passport to the world of business. The solution to the problems of
employability rests in large measure upon the improvement of basic
intellectual skills. 1
Teachers
The most important ingredient in the success of any school program is
the teacher. If the disadvantaged are ever to be successfully educate'd, the
teachers must be convinced of the importance of their attitudes and influence
on the children.
To succeed in bringing about changes that will heighten the chances of the
disadvantaged to be successful, teachers must be equipped with special
knowledge and skills. Each teacher must know and understand the
disadvantaged child, what he is, his social and psychological characteristics,
and what he thinks and feels. Further, the teacher must know appropria.te
learning theory and be able to apply it. Materials and methods
particularly suited to alleviating anxiety and improving the child's
self_concept must be thoroughly familiar to her. Without such a back-
ground his or her task will be that much more difficult and often
impossible to fulfill. 2 .
Attention to the disadvantaged and his difficulties has heightened as
the schools realize that these children are not being reached by the methods
that are usually used. Hence, the great task fall~ to the teacher. "The
classroom teacher plays the key role in the process of change. Faced daily
with the demands of a difficult situation he may tend to lose sight of the
tremendous reser~oir of talent which exists in all children."3
So too, teachers must be aware of the homes the children come from
and become accustomed to the value systems and attitudes that are part of the
----_.__._----------------------------
1Landers,oE.cit.(Winte~,1964), p.320.
~orlan and Ramonda, oE.cit., p.4.
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lower class way of life. For, "the schoo.l serves as a bridge between two
cultures, leading th~ children to the new while preserving respect for the
old. The school staff must be equipped with the necessary skills to effect
this transition and with a sound and extensive knowledge of the groups
involved. ,,1
In order to do this the teacher should be a~dre of the difference in
the cultures to the extent that she would recognize the indiViduality of the
child and refrain from imposing superficial middle class values on a lower
class child. But some va~ues such as punctuality and reliability are
characteristics which should be aeveloped in eve~ child. The teacher should
measure her success not by the position which she holds in the c~assroom but
in the expression and aevelopment of each child.
The mu~tiple and severe learning disao1~~ties prevalent in urban
schools are a cause of much concern at present. The importance of good
teachers cannot be over-emphasized. Yet it is evident that very few teachers
are properly trained to meet the unique problems of the disadvantaged child.
"The present' courses required of beginning teachers in most instances hardly
seem adequate to prepare them for the difficult tasks they will face as
teachers of disadvantaged children."2
Kontos and·Murphy comment on the importance of teacher training in
contrast to otner solutions for the problem of educating the deprived.
---------------------.....------..--------------
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Recently the plieht of the poor and the state of public education has
been reported widely and docmnented extensively. All manner of
organizations both national and local are SUPI)lyine funds and advi~>3.
I11deed concern for the poor has not" in fact bec,~rn(~ quite fashionable.
But the combined efforts of federal, state, ancrrprivate agencies will
have little if any effect on children if their teacher, through whom
the resources are funneled, is either ill-prepared or not competent to
make use of the resources. The critical agent for breaking the vicious
circle of poverty that children are the victims of is the teacher. But
teachers are not being trained to meet the needs of the large city
school children. Basically, teacher training institutions are oriented
toward an academic, traditional school setting. Teacher training patterns
do not emfhasize the needs of urban youth and new strategies for their
teachers.
The training of teachers for the disadvantaged should be centered
around the ways and means of effectively instructing children who come to
school with poor listening and verbal ability as well as little aquaintance
with school procedures. "It seems almost unnecessary to state that the
greater part of pre-service training ought to take place in a school where
there are a.large number of disadvantaged children. tt2
Summary:
It is imperative for educators to respond to the needs of the
disadvantaged. A large number of children are unable to adjust to school
because their backgrounds militate against aquisition of knowledge without a
more thorough preparation for the learning tasks.
--_..._------_......_--'...-.--......-----. ......-------,------_..-...._-
1
Kontos and Murphy, .2E~it., p. 7•
~nders. OE~cit•• p.33.
CHAPTER III
DESCRIPTION OF PROJECTS
Introduction
It is evident from the previous chapter that disadvantaged children
enter school with many deficits that seriously impede progress in learning to
read. The present school curriculum and teaching procedures further frustrate
the efforts that the children make.
Response to verbal deficiencies of these children must be made through
different approaches in their instruction as well as through provision for the
development of vocabulary and general school readiness that is normally taken
for granted when children enter school. Cohen n~kes a controversial statement
when he says,
The culturally deprived child depends more upon the school for language
development and general verbal intelligence than does the middle class
child. In fact, the latter learns most of his verbal behavior,
including reading, informally through his environment~ Thus the school
has never had to teach reading and language development. 1
In order to find newer and more effective ways to reach the disadvantaged.
programs have been init'iated .. throughout the country. The following programs
are representative of many that are now in operation. All of these programs
attempt to compensate for the inadequacies that hamper school progress in an
ever growing number of children because they happen to be born in the inner-city.
y
1
Alan Cohen, "Some Conclusions About Teaching Reading to Disadvantaged
Children, ~he Readin~~~~~, XX No.5 (February, 1967), p.435.
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PE~j~ct Head st~~!
Poverty and a restricted enviromnent have a detrimental effect on these
children from the time of birth. Limited experiences handicap them in the
ability to conwunicate. Opportun'ity to learn to enjoy music, art and
reading is absent. Due to a lack of attention and discipline these youngsters
develop a negative self-image at a very early age.
Project Head Start was inaugurated to prepare children for school
recognizing that it is in the early years of life that these children are not
receiving the preparation for schooling. ~ponsored by the Office of Econonlic
Opportunity, the programs are funded by that office up to 90% of the cost while
the remainder must be provided by the local community. The program consists of
six major aspects including an educational program, health services, social
services, psychological services. n~trition. and a parent involvement program.
Although all parts of the program are important and interdependent upon
each other, this paper will comment only on the educational program. The aims
of this part of the project are to aid in the development of vocabula~ and
verbal, competency o·f the children, to familiarize them with school procedures,
to develop trust in teachers, to interest the children in books and to
motivate them to want to read. 1
Even though Head Start may resemble nurse~ school and kindergarten
there is greater stress on labeling objects. This is an activity much needed
by children who have not learned the names of objects in their homes.
Opportunities to talk about their experiences and projects are also provided.
This sharing of experiences is another necessary activity as it aids in
.- -- -----_.._---
1
William Brazziel, "Two Years of Head Start, II ~hi D~ Kappan, XLVIII·
(V~rch, 1967). PP.344-346•.
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developing the verbal facility of children who are accustomed to speak in
short phrases or even in sign language.
According to Brazziel, a member of the Advisory Committee for Head
Start Research and Evaluation, this anti-poverty preschool program had
served about 1.3 million children in 2,4000 communities at the completion
of its second year of year-round classes. 1
Project Beacor:
Recognizing that there are many children in our schools who have had
no previous school training, Project Beacon aims to reach the inner-city child
directly in the actual school situation. Funded by the Ford Foundation and
New York State, its major aim is to concentrate on language development and
to find new approaches to educate the deprived effectively. When the project
began it included kindergarten and the first and second grades, but other
grades will be added as the children move forward.
In order to develop language ability, practice in speech and
Phonovisua12 games are used in Kindergarten. Effort is made to improve the
pronunciations of th, ing, r, and other phonemes infrequently used in the
......- ........,.-...-.... --
speech of most inner-city inhabitants. The association of consonant sounds
on phonovisual charts with letter and letter combinations improves speech
patterns as well as the ability to read. Children learn to recognize colors
and to associate meanings of directional words, such 6$ ~, ~~,~, under,
~~, .left t and rign~.
2Lucille D. Schoolfield and Josephine Timberlake, (Washington, D.C.:
Phonovisual Products Inc.).
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To provide a car~-over from phonovisual drills to other reading
material teachers have devised games placing emphasis on the recognition
of consonant sounds in medial and final positions. The children are
already familiar with the initial consonant from the Phonovisual method. 1
_q£~a~~~~~~~~~~ject
In 1958 a conference of superintendents of school systems of fourteen
large cities concluded that steps should be taken immediately to improve
the education of children with limited background. The nationwide
experiment which has grown from this conference is called the Great Cities
School Improvement Project. The cities involved in the project are
Baltinlore. Buffalo, Chicago, Cleveland, Detroit, Los Angeles, Milwaukee,
Philadelphia, Pittsburgh, San Francisco, St. Louis, and Washington, D.C.
Though program details and aims differ, certain factors are common to each.
Four such factors stand out:
Awareness that the culturally deprived student is usually poor in
communication skills and that this inability causes failure in other
subjects.
Willingness to experiment with a broad range of teaching materials
such as filmstrips, records, and television and with administrative
approaches such as team teaching and flexible prograrrill~ing.
Strenuous efforts to search out ,and use community help such as
various public health and welfare services or private philanthropic
organizations and business and indust~.
Preparation both in teaching skills a~d in attitudes of teachers
involved in the great cities program.
Baynham describes sane of the projects, bringing out the different
areas emphasized in tne programs. The San Francisco project concentrates on
solutions for reading and language difficulties. Project classes include two
~Harvey Granite, "LanguaO"e Beacons for the Disadvantaged,"El~~~?ry.Sch.~~:l;2.~!)i~al, LXVI rMay, 1966), pp.420-425. .
2Dorsey Baynham, "The Great Cities Projects", NEA_-!~~a~,LII
(April, 1963), p.17.
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eleln~~ntarjr sCIlools, one junior high school and three senior high schools.
Small groups of students are given a variety of experiences extAnding beyond
the urban environment. An effort is made to allow time for reading aloud and
for discussion so that speech patterns may be corrected, vocabula~ increased
and improved, and concepts broadened. 1
Milwaukee approached the problem by setting up centers for children
of transient parents to assist in the adjustment to the community and to catch
up in school before entering fonmal classrooms. The problem of uppennost
concern at the tL~e is the mobilization of the population within the
neighborhood ghettoes. 2
Washington. D.C. programs center their concern on communication skills.
The programs are used in kindergarten and in primary grades but have carried
over into other grades because of interested teachers and a good in-service
program.)
The Detroit Great Cities Program developed its own reading text because
of the lack of good materials to use. Wachner tells why this was necessa~.
"One of the difficulties of teaching reading in the primary grades has been
to find a primer series that contains words and experiences which the child t
with a limited experience can relate to'things in his own life.,,4
The. I{~g~~~.~iz~~.!£~r.:~
New York was not included in the Great Cities Schools Improvement
Project because it had its own Higher Horizons project originating in 1956.
--_._------_..__._._.~----- -.._----------------
ilbi~ •• pp.17-18.
2~~~~•• p.19.
4Clarence Tw-lachner. "Detroit Great Cities Improvement Program in Language
Arts". ~~~!:~.~~li~h. XLI, (November. 1964), p.?36.
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At its outset the Higher Horizons program concentrated on the integration of
the language arts in the tenth grade in order that the students frOIa
disadvantaged areas would be better prepared to continue as part of the
mainstream of the school. Barnes gives some idea of the reason for this type
of program.
Higher Horizons proceeds on the aSSllillption that educational goals for the
disadvantaged are the same as those for other students. In the majority
of cases their potential has not been realized because of envirorunental
factors such as family and neiehborhood deprivation, differences in
cultural traditions and economic impoverishment. Thus, the challenge to
the classroolu is enorraous. Our school system rnust corapensate with a
saturation of services that will rescue these youngsters emotionally,
provide theln with direction and above all inculcate skills enabling them
to f~~ction successfully both academically and vocationally.1
The Project later extended to include students in junior and elementary schools
in New York City. Riessman cites some of the outstanding features of the program.
1. A variety of instrurnents were utilized, including a non-verbal I.Q. test,
in order to assess the ability of students.
2. Pictures of Negro and Puerto Rican doctors, nuclear physicists and
journalists were displayed in the classrooms to instill motivation and
to improve the children's self-image.
3. Special remedial reading classes of five and six pupils each were
organized to improve the basic reading deficit. All the teachers,
regardless of the subjects they taught, devoted the first ten minutes
of each class to drill in reading.
4. Book fairs and circulating libraries of paperbacks were started in the
schools to stimulate reading.
5. An extensive counseling service was established to provide gUidance
concerning college and career possibilities.
6. An intensive cultural prograIJl was initiated. Children were not simply
subjected to concerts, plays and other cultural events, but were
rather more carefully prepared for them in advance.
7. Classrooms were opened after school hours giving children who came from
crowded, noisy homes, the opportunity for qUi~t study.2
----------_._---------
1Regina Barnes. "Higher Horizons, II The ..Cl~~rine Hou~~, XL No. 2
(October. 1965), p.11).
2Riessman. op.cit., p.100.
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Our Teacher preparation institutions hav~ done a co!nmendable job in
preparing teachers for rniddle class schools i.n r:leighborhoods "lr/here
teachers deal with 1)rigl1t, alert chil(iren, who get their hornework done,
and who report for school regularly, on time, properly clothed, and with
full stor~,chs. But these same institutions have done a less than
adequate job arousing in their students the desire to teach the densely.
populated urba~ 5c110015 and then preparing them with the skilled
methodology and perceptive understandings necessary to do a cornpetent
teaching job. 1
Because our colleges have not successfully trained teachers to cope
with the multiple problems of the disadvantaged, Project Mission, funded by
the Ford Foundation and Coppin, Morgan and Townson State Colleges, was
devised in a sincere effort to make necessary changes in the preparation of .
teachers. The colleges supplied the project with ten students and both full-
time and part-time professional staff for three years. Intern teachers attend
class for a half day and teach for a half day under a master teacher. In
order that theo~ will not be separated from the actual practice, the formal
college classes are conducted in the same school in which the intern teachers
are instructing children. Special emphasis is placed on teaching method,
new m~terials and development of a curriculum geared toward the learning needs
of the disadvantaged.. During the first year emphasis on the communication
skills, methods of teaching reading, and developing the thinking process have
contributed to the success of the program. 2
_._------------_._---- --------,---
1Jack Epstein, Cecelia Fink and Billy Hauserman, "Teachers for the
Disadvantaged Project l~ission," ~ill~~l ~~n~~~~~nci:eal.XXLVI No";
(January, 1967), p.13. .
2Ibi~•• pp.13-16.
CHAPT;~R. IV
DESCRIprrrON OF IV1AT.ERIALS
Introduction
From all reports, the major difficulty in disadvantaged areas is low
reading ability. Tracing the causes of pupils' retardation to poor language
development and inability to understand the language of the school, it is
easy to understand why negative self-images are prevalent and a hostile
attitude toward school is generally characteristic in the inner-city. It is
obviously of prime importance that the development of reading skills be
given added attention.
Taking into consideration the home background of these children and
their verbal destitution in terms of school language, the ordinary reading
materials that have been used for so many years could easily be another cause
J
of their failure to learn to read. Whipple cO~uents on these materials.
Children learn best when they can identify with the environment, the
characters, and the situations presented in their readers. The typical
reader with its all-white characters and suburban settings. and activities
does not give culturally deprived children a sense of belonging and a
feeling of security. In their case it does not contribute to good
personal adjustment. 1
Traditional basal readers have offered ve~ little in sto~ content or
illustrations with which poor children could identify or respond to from their
-------_._-----.-.~. ---_ ... --
rGertrude \v'hipple, "Inspiring Culturally Disadvantaged Children to Read, II
~~~~~g an~ !~~ui~, J. Allen Figurel (ed.), International Reading Association
Conference Proceeding, Vol.10 (Newark, Delaware: International Reading
Association, 1965). p.253.
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own experiential background. To put a few black faces in a reader is not
the answer to developing a suitable reader for the disadvantaged.
Lewis suggests that the following points sho~d be taken into
consideration by producers of materials for the disadvantaged.
A large percent of children in depressed neighborho~ls learn slowly.
Inner city children frequently hold themselves in low esteem.
Children of low socio-economic background tend to operate at a low
aspiration level.
Children in deprived neighborhoods characteristically bring a distinctive
form of speech into the classroom and are then confronted with
instruction in another form.
Coupled with poor speech are poor habits of listening.
The familial characteristics of this stratum of society should to some
extent dictate the contents of materials being used.
Though hostility and suspicion are a part of the social climate there is
. a tremendous amount of h~"1lor.
A scarcity of objects within the home retards the perceptual skills of the
youngsters. 1
Although materials for the disadvantaged are beginning to be produced,
it is difficult to find a great deal of material developed specifically for
the disadvantaged. The following description will include materials
pri~Arily for use with the disadvantaged and other materials which could be
used with" the deprived because of a strong emphasis on listening skills,
perceptual training or easy vocabulary.
Basal Readers
The Bank Str~~.~ead~~ were developed at the Bank Street College of
Education in order to present a text that would reflect urban life. Predominantly
._---_._-----
___u __ • • ,__. .. . _
1phyllis Lewis, "Instructional Materials for the City Schools."
I~a~i~~~l_El~~~yP~~~ciE~~' XLVI (January t 1965) t pp.22-25. . .
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urban books,' they present the hOInes, parks, taxis, houses, stores, and busy
streets that are found in the city. These readers are comparable in
difficulty to other readers and should not be used until the child has had
a satisfacto~ readiness period. The skills program, however, is well suited
to meet the needs of the qity child. The series includes readiness, and
readers inclusive of third grade level. 1
The ~ity Sc~~ol_~~~din~_Series has been written under the direction
of Whipple as a result of the Great Cities School Improvement Project. These
books were developed because of the need for a text with which the city child
could work successfully.
The main features of the program are raising the aspirations of the
children through the use of pictures in the urban setting; shorter preprimers
in order that children may finish more qUickly and feel a sense of
accomplishment. Social aims are incorporated into the teacher's manual as
~ell as suggestions to extend language. Stories develop suspense and end in
surprise or humor to interest the child and develop in him a love of learning.
The series consists of five preprimers and will extend through third grade. 2
The Read Ser~~~, though not specifically directed to the city. has an
extensive pre-readiness and rea~ines5 program which can be effectively used
with children in depressed areas.
The pre-readiness program consists of fourteen Learning Books geared
toward developing basic skills, some of which are right to left progression,
first, middle, and final positions, numerals, rhyming, audito~ discrimination.
--------_.----
--_._--
______1_._, _
1Bank Street College of Education~ The Bank street Readers, (New York:
MacMillan Company, 1965-1966).
2Gertrude Whipple, ~. Ci~~chool~~n~ Se~~, (Chicago:
Follett Publishing Company), 1965-1966.
indexing, and classifying. These skills are further developed in the readiness
prograrn consisting of two books, Fir_~t steE and Secon~,_St~~. ~irst SteE is
mainly a review and more extensive presentation of what has been taught in
the early activities books. S~~~~~~~~ presents exercises in letter
recognition and vowel sounds as a preparation for the linguistic approach in
the actual reading situation. The series continues through sixth grade. 1
~~pe~~~~~~~~is designed to meet the need of children who have
experienced difficulty in learning' to read. Culturally deprived children are
among those listed in that category. This series st~~sses language nleaning
and patterns and makes use of short and direct sentences. Very little new
vocabulary is presented in each sto~.' The ,selections were chosen to motivate
children who ordinarily react negatively toward school and reading. There are
no unit themes, some picture stories and occasionally cartoons. Beginning
with Starter Concept cards the program extends to grade eigh~. Some of the
Starter Concept cards are designed so children will talk about what they see
and develop stories. 2
Literature
Holt's !~Rac~~erie~, a language arts program, has been developed for
students whose school progress has been hampered by environmental conditions.
Designed for students in grade seven to grade nine, each of the levels consists
of four units. The anthologies are paperback editions containing stories of
interest to culturally deprived children. The titles and themes of the books
attempt to develop in the student an interest in his own identity, environment
and experiences. The four units on Level One are, I've Got a Na~~. ~~Your
1Marjorie Johnson et.!1., !~ad~es, (New York: American Book, 1968).
2}~rion Monroe et al. ,T~~Qe~~~[hW~l~~~~' (Chicago: Scott,
Foresman Company, 1965.1~68).
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~_~~~~. Citie~ and I:.ar~er Th~!2~if~. Level Two and Three will be published
in 1969.
"The aim of L"1lpact is to involve the students who have not been
interested in school and learning. This 1S done by offering a chance at
success to those who have for the most part experienced failure and building
confidence as well as skills in language. h1
~~~~~~lan _~c:.!ewa:[ _~~gl~~~ Series was developed by the Hunter College
Project English Curriculum for grades seven to nine. These books are for the
culturally deprived and reluctant reader. The selections in these books were
chosen for their interest and content. Themes such as COE~~~ and ~o ~~
are indicative of the types of stories in the books. 2
Records
:r-ist~ an'.!_!~~ll L~3 is a series composed of three records. The
purpose of this series is to help children relax and listen to phonic sounds.
As children listen to stories an emphasis is being placed on ear training
because of the repetition of sounds that children find difficult.
Each book of the !mpac~4 series is accompanied by a record. The record
is used to encourage students to read along with the speaker. This leads them
through difficult selections. The record contains only parts of some stories
while other short selections or poems are given in their entirety. Not eve~
selection in the book, however, is on the record.
-- _..__ ..•.- ---------
----------------
1Charlotte Brooks (ed.), Ho~ts_Im£~~, (New York: Holt Rinehart, and
Winston: 1968_1969).
2Marjorie Smiley, Na£Nillan Gatewal ..~~llil.!, (New York: HacMillan
Company: 1967-1968).
3r.~~t~12~~~_!'?~2~ Le~~, (Paramus, New Jersey). Educational Visual Aids.
~olt~_!mJe~~~' Holt, Rinehart and Winston, (New York, 1968-1969).
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Kits
the spectruln of Books'. These are beneficial for use in individualizing
instruction. The Spectrum of Skills is composed of six drill booklets in
word analysis, six booklets in vocabulary development, and six in comprehension.
The Spectrum of Books contains thirty children's books. These books have been
reprinted frorn the original editions and contain the same· illustrations as the
originals. There are Sets A and B in the Spectrum covering grades four and
above in reading levels.
~he~ay-±!_Is2was developed to motivate children in the city to learn
to read. It is comprised of ten books of readings. Each book is high interest
but low difficulty. The interest level of the books is at eighth to tenth
grade level while the difficulty level ranges from fourth to seventh grade
levels. There are also L~~~~~~_~~§~ that contain gUided activities for the
twenty.. seven stories in the first six books. These help students to think
about and analyze what they read.
The Peab<?,~l~~guage _I?~elopmen! Kit} has been developed for use with·
children who are linguistically six to eight years of age. Fay describes the
kit as being primarily for the culturally disadvantaged and educable mentally
retarded child in the second grade or higher. The kit contains 180 daily
lessons that build on 424 cards picturing objects and materials in seven
different categories. Included in the kit are other materials to stimulate
oral language development.4
-- .__._--_._._---_.-------
-------- ._--_._-'._----- -
111~cM~!~~_Re~~~ng~p-~ct:r:~, The MacMillan Company, (New York, 1964-1966).
2~h~_~~~_I~~~, Xerox Corporation, (New York, 1967)
3tloyd Dunn and Jane Smith, Peabody Language Development K~!, Level 2
(Circle Pi11es, Minnesota: American GUidance-Service:'-fi1C. -rc;-66).
4r.eo·Fay, "Interesting Books for the Reading Teacher," Th~.l}~a~~ll&
!~~~~~~, XX (Xarch. 1967). p.S62.
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_!.~pe~
The ~~ste~_~r:!~!~in~1 program is designed to improve listening and
readin~ comprehension and to develop the thinking skills necessary for good
listening. wnen completed the program will cover reading levels one through
twelve. Each level will be comprised of fifteen tape recordings with an
accompanying student lesson Booklet. E2Ch Lis~~~~~Thi~~ tape recording
contains thirteen minutes of playing time. The tapes begin with a situation
that attracts the listener's attention and demonstrate the thinking skills to
be learned.
Summary
--~
Some materials are currently available for use with the disadvantaged.
Program series that have a strong readiness emphasis and text are designed to
help teachers to stimulate the interest of the urban child. Tapes and records
with stress on listening skills, visual aids, and kits of quality are few of
the more recently published types of eqUipment. Vocabulary and comprehension
concepts of these materials are within the cultural framework of the
disadvantaged student.
1!::~~n. and Thi~~. New York: ~ducational Development Laboratories, Inc •.
CHAPTER V
SUIvYlARY AND CONCLUSIONS
~~~rl
The sociological factors influencing reading instruction were the
basis for the research of this paper. The investigation centered on the
culturally deprived child and the' main factors causing reading difficulty
for children living in depressed areas. This paper sought to give some
information on the envirorunent, language development and self.-concept of the
socially disadvantaged child. The attitude of the child toward school as
well as the teachers· attitudes and training were given some investigation
also.
The difficulty that the culturally deprived child encounters in reading
and as a result in school learning was stated in Chapter I. A presentation
of the viewpoints of various a~thors on the disadvantaged was given:in
Chapter II. In Chapter III a description of some programs initiated for
assisting the disadvantaged in the learning process was presented. Chapter IV
consisted of the description of some recently developed materials for use with
the disadvantaged.
Conclusions
The learning problems of the disadvantaged are numerous. Tho\;g.h the
home conditions are primarily the cause of these problems. the school has
added to them by insufficient consideration of the meager preparation these
children have for learning. The school must acknowledge its responsibility
~·35-
-36-
for the educational retardation of the culturally d8prived child. The
responsibility for successful education of the urban child rests with the
school.
Since present methods have not been successful in properly educating
the disadvantaged, new methods must be d.evised. In order to make up for the
poor language development, programs Dlust be inaugurated to \begin teaching
language skills much earlier than the first grade. Well planned programs
that take into consideration the culture and background of the city child
may well be a step to eliminate this waste of talent. Many well planned
programs should be initiated in order to give these youngsters a fair start.
Good pre-school centers ought to be established throughout the city which would
be obligatory for each child. The purpose of these centers would be to begin
an extensive readiness program in reading and math. The program would also
provide the children with experiences beyond the city. This could be done
through trips to places like the zoo, circus, beach and other places. The
children also would be learning to play and share with one another which
is a vital quality needed in the cities today. Besides this, the youngsters
would be exposed to adult relationships and conversations which would help
their language deficiencies.
Centers should capitalize on the use of audio visual aids which can
be continued and extended in the grades. Audio-visual aids such as charts,
records, films. filmstrips, and tapes should be used because they stress the
ability to listen and to look. These aids are good due to their novelty and
central focus on a single thing. This enables the youngsters to grasp many
experiences which they would otherwise lack. Besides audio-visual aids, these
youngsters need many manipulative objects. Children in disadvantaged areas
must have a great deal of sens~ experience in order to perceive more
accurately. Manipulative objects would allow them to concretize many
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